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VIRGINIA MIGRANT EDUCATION PROGRAM 
COMPREHENSIVE NEEDS ASSESSMENT 2024 

 
Summary Report 

Applied Learning Technology Associates 
 
Introduction   

As described in Non-Regulatory Guidance: Education of Migratory Children under Title 
I, Part C of the Elementary and Secondary Education Act of 1965,1 the primary purpose 
of a CNA is to guide the overall design of the MEP on a statewide basis. A “needs 
assessment” is a systematic assessment and decision-making process that progresses 
through a defined series of phases to determine needs, examine their nature and causes, 
and set priorities for future action1. 

 

The United States Office of Migrant Education requires that all states complete a 
comprehensive needs assessment in migrant education and use the results of that needs 
assessment to guide service delivery in the state.  In addition, it is required that states use 
a continuous improvement model and evaluate the impact of the service delivery plan on 
student needs.  The draft guidance from OME is clear in regard to the goal of the needs 
assessment and the service delivery plan as follows:   

The primary purpose of the comprehensive needs assessment is to guide 
the overall design of the MEP on a statewide basis.  It is not sufficient to 
simply document the need for the program (e.g., 50 percent of migrant 
students are not proficient in reading, or 30 percent of migrant students do 
not graduate from high school).  Rather, SEAs and local operating 
agencies must identify the special educational needs of migrant children 
and determine the specific services that will help migrant children achieve 
the State’s measurable outcomes and performance targets. . . .  

SEAs are also required to develop a comprehensive State plan for service 
delivery that describes the strategies the SEA will pursue on a statewide 
basis to help migrant children achieve the performance targets that the 
State has adopted for all children in reading and math, high school 
graduation, reducing school dropouts, school readiness (where applicable), 
and any other performance target that the State has identified for migrant 
children.  The SEA's comprehensive State plan for service delivery is the 
basis for the use of all MEP funds in the State.  

 
 

1 From Chapter IV, Section A.2 of U.S. Department of Education, Office of Elementary and Secondary 
Education. (Selected Chapters Revised 2017, March). Non-Regulatory Guidance: Education of Migratory 
Children under Title I, Part C of the Elementary and Secondary Education Act of 1965. Washington, DC: 
Author.  Comprehensive Needs Assessment Toolkit, 2018. 

https://results-assets.s3.amazonaws.com/legislation/MEP%20Non%20Regulatory%20Guidance%20March%202017.docx
https://results-assets.s3.amazonaws.com/legislation/MEP%20Non%20Regulatory%20Guidance%20March%202017.docx
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Applied Learning Technology Associates (ALTA) from Colorado was engaged as the 
external contractor to facilitate the design and implementation of the comprehensive 
needs assessment process.  ALTA also analyzed data collected from both the quantitative 
and qualitative assessments and provided consultation to the CNA Committee regarding 
interpretation of the data and the results.  The Virginia CNA Committee was convened 
online on both January 10, 2024 and February 26th, 2024 to identify current concern 
statements regarding needs, review data, and to make recommendations to guide the 
process.  The committee consisted of state MEP staff and representatives from each of 
the six Migrant programs in Virginia.   
 
The CNA Committee first identified general needs from baseline data and then developed 
concerns to be investigated which targeted areas of high priority needs for migrant 
students within the state.  The concern statements identified by the CNA Committee 
based on baseline needs for 2024 are as follows: 
 
Concern 1: We are concerned that significant numbers of migrant students in Virginia 
are not proficient in reading/language arts and the migrant program needs to effectively 
target the foundational skills necessary to ensure that students are acquiring the basic 
building blocks necessary to master reading and writing.   
 
Concern 2:  We are concerned that significant numbers of migrant students in Virginia 
are not proficient in mathematics and the migrant program needs to effectively target the 
foundational skills necessary to ensure that students are acquiring the basic building 
blocks necessary to master essential mathematic skills.  
  
Concern 3:  We are concerned that there is a low graduation rate and retention rate for 
migrant students in Virginia, and there is a need to identify the critical barriers to success 
and to target the most effective instructional and other strategies to increase graduation 
rates for migrant students, particularly for those that are priority for service students. 
 
Concern 4:  We are concerned that there are potentially eligible migratory families in 
Virginia that have not been identified or recruited, as a result these children are not 
receiving the support from the MEP programs that can help them be successful in school.   
 
The results and the conclusions included in this report are provided to the Virginia 
Migrant Education Program and the CNA Committee to facilitate the development of 
recommendations for service delivery in the state of Virginia to best meet the needs of 
migrant students. 
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The Virginia Migrant Education Program consist of six MEP programs, four regional and 
two district based.   Total count for the Virginia migrant program was 345 in 2022-
2023.   The count to date for 2023-2024 is 304. 
 
The following map is used courtesy of the Virginia State Migrant Program.   
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Implementation of the Process 
 

Following the review of the concern statements, local migrant program directors were 
asked to assist in the identification of key data sources and processes to investigate each 
of the concerns.  ALTA was charged with developing strategies to collect data that would 
result in a valid needs assessment.  However, it was critical due to the time constraints of 
local programs and staff limitations that the process be as efficient to implement as 
possible.  ALTA created the following strategies to facilitate the investigation of needs 
related to the concern statements: 

 
a. In order to investigate the concern statement regarding migrant student needs 

to enhance proficiency in language arts state assessment scores were used.  
However, since many migrant students do not take the state assessment or are 
not present for the state assessment, additional performance measures needed 
to be created.   To provide a more comprehensive understanding of migrant 
student needs ALTA developed a data collection format in which teachers 
could rate individual student proficiency Pre-K through 12th grade in relation 
to skills identified in Virginia State Standards (see Appendix A for sample 
data collection forms).  The data collection format also includes demographic 
data on students and Priority-For-Service (PFS) Status.  Data was also 
collected to identify student needs in reading through the use of surveys of 
migrant program administrators and teachers as well as parent surveys.  On-
site interviews of staff and parents to assess language arts needs were 
completed at two randomly selected programs (Shenandoah Valley -JMU and 
Westmoreland).  Finally, data was collected from the Migrant Literacy NET 
reading screener results which identify the specific reading needs of migrant 
students. This data was also included as part of the CNA analysis to help 
identify language arts needs for Virginia migrant students.    

 
b. In order to investigate the second concern statement to assess student needs in 

mathematics scores from the Virginia State Assessment in mathematics were 
used.  Similar to language arts, many migrant students do not take the state 
assessment in math or are not present for the state assessment, therefore 
additional performance measures needed to be created.    In order to get a 
comprehensive understanding of migrant student needs in math ALTA 
developed data collection formats which allowed teachers to rate student 
proficiency in math in relation to the Virginia standards.   The data collection 
formats include teacher ratings of proficiency in relation to Virginia state 
content.  This data collection format was designed to be completed for each 
individual migrant student by teachers.  These data collection forms also 
provide basic demographic information on students such as grade level, 
school and teacher information, and priority for service status (see Appendix 
A for sample data collection forms).  Additionally, data was collected to 
identify student needs in math through the use of surveys of migrant program 
administrators and teachers as well as parent surveys.  On-site interviews of 
staff and parents to assess mathematics needs were completed at two 
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randomly selected programs (Shenandoah Valley - JMU and Westmoreland).  
Finally, data was collected from the Migrant Literacy NET math screener 
results which identify the specific math needs of migrant students This data 
was also included as part of the CNA analysis to help identify math needs for 
Virginia migrant students.   
 

c. In order to investigate the third concern statement regarding low graduation 
rates, state assessment scores in both language arts and math for secondary 
students were used as well as the data collection formats developed by ALTA 
to target a body of evidence to include teacher ratings of proficiency in 
relation to Virginia state content standards.  This data collection format was 
designed to be completed for each individual migrant student by teachers.  
The student data collection forms also provide basic demographic information 
on students such as grade level, school and teacher information, and priority 
for service status (see Appendix A for sample data collection forms).  
Additionally, data was collected to identify student needs related to retention 
and graduation through the use of surveys of migrant program administrators 
and teachers as well as parent surveys.  Finally, on-site interviews of staff and 
parents to assess graduation and retention needs were completed at two 
randomly selected programs (Shenandoah Valley - JMU and Westmoreland).   
This data was also included as part of the CNA analysis to help identify math 
needs for Virginia migrant students.    
 

d. In order to assess identification and recruitment needs a survey was developed 
to be completed by recruiters and MEP administrators to identify issues and 
areas of need.   In addition to the survey, on-site interviews of staff and 
parents to assess graduation and retention needs were completed at two 
randomly selected programs (Shenandoah Valley - JMU and Westmoreland).   
The on-sites included meetings with recruiters and MEP administrators who 
were asked about local identification and recruitment practices and training.  
 

e. Finally, in order to assess the specific need for services for pre-school migrant 
students in terms of readiness for school questions were added to the surveys 
of needs for administrators and teachers of migrant students as well as parents 
to complete.  An example of these surveys is included in Appendix A.    

 
The data collection formats were reviewed and discussed with the state program 
administrator and the local migrant program coordinators to ensure that data was 
collected using consistent, reliable, and valid methodology.  All local migrant programs 
were provided electronic copies of all survey forms.  Each migrant program was required 
to distribute the survey instruments to all teachers of migrant students in the spring of 
2024 and teachers and MEP staff were asked to collect data on all students possible.  The 
data was forwarded to the local program to the state department and then on to ALTA for 
analysis.   
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CNA Analysis and Results    
 
Concern 1: We are concerned that significant numbers of migrant students in Virginia 
are not proficient in reading/language arts and the migrant program needs to 
effectively target the foundational skills necessary to ensure that students are acquiring 
the basic building blocks necessary to master reading and writing.   
 
Analysis:  State assessment scores in language arts were available for 107 of the 304 
migrant students statewide 2023-2024 (35%).  The mean state assessment score for 
language arts for all MEP students was 2.15 based on a 4-point rubric (4 = 
pass/advanced, 3 = pass/proficient, 2 = fail/basic, 1 = fail/below basic).   The following 
chart indicates mean scores for the language arts state assessment across grade levels.  
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Since there are no state assessment results for 65% of Virginia migratory students, 
teacher ratings were used to assess student proficiency in language arts.  Teachers were 
asked to rate student proficiency for all students across language arts standards.  Data 
forms to assess language arts needs were collected for 145 students. Based on the 4-point 
rubric (4 = Pass/Advanced, 3 = Pass/Proficient, 2 = Fail/Basic, 1 = Faill/Below Basic).  
Teachers rated language arts proficiency for 145 MEP students.  The mean proficiency of 
all migrant students in language arts is 2.3 (Fail/Basic).   The following graph illustrates 
student proficiency by grade. 

 
 
 
 

 

 
A critical piece of the CNA is to identify the needs of Priority-For-Service (PFS) 
students.  Priority-for-service students are those who have had their education interrupted 
in the past year and who are at risk academically.  Based on these criteria, there were 51 
priority-for-service (PFS) students identified for 2024 out of the 145 total CNA 
participants in reading (35% of total).  The average proficiency rating across all language 
arts standards for all grade levels for PFS students was 2.5 (Fail/Basic).   The following 
graph illustrates the proficiency levels of PFS students in language arts.  
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Teachers we also asked to rate student proficiency in each of the language arts standards. 
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The following graph targets language arts proficiency by standard for priority-for-service 
(PFS) students. 
 
 

In terms of skills, teachers rated the highest academic reading needs for PFS eligible 
migrant students K-12 to be as follows (1 = Fail/Below Basic, 2 = Fail/Basic, 3 = 
Pass/Proficient, 4 = Pass/Advanced) 
 

Student Needs in Language Arts 
 
Group       Highest Areas of Need                         Rating 
 
ALL students  LA3. Phonics & Spelling                                   2.02 
      LA4. Fluency                                                     2.05 
                            LA5. Vocabulary                                               2.08 
             
PFS students            LA4. Fluency       1.94   
                            LA6. Comprehension                                         1.94 
                            LA7. Writing                                                       2.06  
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The data collected from the administrator and teacher survey indicated that the three 
highest needs for all migrant students related to language arts were: principles of 
language, vocabulary, and writing.   

 
 
 
 
 
 
 
The parent survey indicated that reading was the top priority and writing was ranked as 
third as to the needs of their children. 
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Additionally, significant numbers of Virginia migrant students completed online reading 
screeners on the Migrant Literacy NET.   The screeners identify students reading needs.  
The top needs in reading identified by the Migrant Literacy screeners were primarily in 
the areas of reading comprehension, vocabulary, and phonemic awareness.   The 
following chart illustrates the reading needs with the highest frequency:  

 
 

The onsite interviews with staff and parents from both the Shenandoah (JMU) and 
Westmoreland MAP programs indicated that in language arts comprehension and 
vocabulary were the top needs identified in reading.  Writing was also cited as a critical 
need.  English language acquisition issues were also targeted as high need in relation to 
language arts for migrant students in these programs.   
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In summary, across all data surveys and interviews the areas of highest need in language 
arts were vocabulary, comprehension, and writing.   For beginning readers 
phonemic awareness and phonics were high areas of need.   English language 
proficiency is also affecting language arts proficiency. 
 
 
Finally, MEP program staff and teachers were asked to identify strategies that have been 
effective in facilitating student proficiency in language arts.  To facilitate language arts 
proficiency the strategies identified with the most frequency on the survey and in the data 
include: 
 
1.  Instruction targeting phonemic awareness and phonics 
 
2. Tutoring  
 
3.  Instruction targeting vocabulary. 
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Concern 2:  We are concerned that significant numbers of migrant students in Virginia 
are not proficient in mathematics and the migrant program needs to effectively target 
the foundational skills necessary to ensure that students are acquiring the basic 
building blocks necessary to master essential mathematic skills.  
 
Analysis: State assessment scores in mathematics were available for 123 of the 304 
migrant students statewide 2023-2024 (40%).  The mean state assessment score for math 
for all MEP students was 2.28 based on a 4-point rubric (4 = pass/advanced, 3 = 
pass/proficient, 2 = fail/basic, 1 = fail/below basic).   The following chart indicates mean 
scores for the mathematics state assessment across grade levels.  
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Because there are no state assessment results for 60% of Virginia migratory students, 
teacher ratings were used to assess student proficiency in math, teachers were asked to 
rate student proficiency for all students across math standards.  Data forms to assess math 
performance needs were collected for 145 students. Based on the 4-point rubric (4 = 
Pass/Advanced, 3 = Pass/Proficient, 2 = Fail/Basic, 1 = Fail/Below Basic).  Teachers 
rated math proficiency for 145 MEP students.  The mean proficiency of all migrant 
students in math is 2.5 (Fail/Basic).   The following graph illustrates student proficiency 
by grade. 

 
 
A critical piece of the CNA is to identify the needs of Priority-For-Service (PFS) 
students.  Priority-for-service students are those who have had their education interrupted 
in the past year and who are at risk academically.  Based on these criteria, there were 51 
priority-for-service (PFS) students identified in 2024 out of the 145 total CNA 
participants in math (35% of total).  The average proficiency rating across all math 
standards for all grade levels for PFS students was 2.7 (Fail/Basic).   The following 
graph illustrates the proficiency levels of PFS students in math.  
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Teachers we also asked to rate student proficiency in each of the math standards. 
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The following graph targets math proficiency by standard for priority for service (PFS) 
students. 
 

 
 
In terms of skills, teachers rated the highest academic math needs for PFS eligible 
migrant students K-12 to be as follows (1 = Fail/Below Basic, 2 = Fail/Basic, 3 = 
Pass/Proficient, 4 = Pass/Advanced) 
 

Student Needs in Mathematics 
 
Group       Highest Areas of Need                         Rating 
 
ALL students  M2. Mathematical Communication                           2.37 
      M3. Mathematical Reasoning                                   2.44 
                            M5. Mathematical Representation                              2.45 
             
PFS students            M2. Mathematical Communication                           2.47 
      M3. Mathematical Reasoning                                   2.60 
                            M5. Mathematical Representation                              2.67 
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The data collected from the administrator and teacher survey indicated the three highest 
needs for all migrant students related to math were: algebra readiness, data analysis 
and probability as well as number sense and basic operations.   
 
 

 
 
 
 
The parent survey indicated that math was the fifth highest need priority for their 
children.   Math was still rated as a high need with a mean of 5.1 on a 6-point rubric (6= 
strongly agree, 5 = agree, 4 slightly agree, 3 = slightly disagree, 2 = disagree and 1 = 
strongly disagree).   
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Additionally, significant numbers of Virginia migrant students completed online math 
screeners on the Migrant Literacy NET.   The screeners identify student math needs.  The 
top needs in math identified by the Migrant Literacy screeners were primarily in the areas 
of number sense, basic operations and algebra readiness.   The following chart 
illustrates the math needs with the highest frequency:  

 
 
 
The onsite interviews with staff and parents from both the Shenandoah (JMU) and 
Westmoreland indicated that in mathematics number sense and algebra readiness were 
the top needs identified.  English language acquisition issues were also targeted as high 
need in relation to math for migrant students in these programs.   
 
 



Virginia Comprehensive Needs Assessment Summary Report 2024 20 

In summary, across all data surveys and interviews the areas of highest need in math were 
number sense, basic operations, and algebra readiness.  English language 
proficiency is also affecting math proficiency. 
 
 
Finally, MEP program staff and teachers were asked to identify strategies that have been 
effective in facilitating student proficiency in math.  For math the strategies identified 
with the most frequency on the survey and in the data include: 
 
1.  Instruction targeting math vocabulary for EL students 
 
2. Tutoring  
 
3.  Migrant Literacy NET screeners and tutorials. 
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Concern 3:  We are concerned that there is a low graduation rate and retention rate for 
migrant students in Virginia, and there is a need to identify the critical barriers to 
success and to target the most effective instructional and other strategies to increase 
graduation rates for migrant students, particularly for those that are priority for service 
students. 
 
Analysis:  Data collected was from both the state assessment in language arts and math as 
well as teacher ratings of student performance as well as the administrator teacher 
surveys regarding barriers to graduation and retention.  Specifically, proficiency in 
reading and math for grades K-12 are key factors impacting the retention and graduation 
rate for all eligible migrant students.   
 
There were 64 students at the secondary level with state assessments scores in reading 
and math.  The mean state assessment score in language arts for secondary migrant 
students was 2.3 (Fail/Basic) and the mean state assessment score in math for secondary 
migrant students was 2.6 (Fail/Basic). 
 
 
 

 
 
 
 



Virginia Comprehensive Needs Assessment Summary Report 2024 22 

The survey of migrant program administrators and teachers of secondary level student 
needs which target the top barriers to graduation and retention results are indicated 
below: 
 

 
The administrator/teacher survey results indicated that the most significant barriers to 
retention and graduation for secondary students, based on the following rubric (1 
=Strongly Disagree, 2 = Disagree, 3 = Slightly Disagree, 4 = Slightly Agree, 5 = Agree,  
6 = Strongly Agree),  are: 
 

Top Ranked Secondary Migrant Student Needs (Barriers to Graduation) 
 
Highest Areas of Need      Average Rating 
 
Vocabulary in Reading       5.91 
 
Reading Comprehension       5.91 
 
Writing         5.82 
 
Assistance With Issues Related to Credit Accrual  
& Record Transfer        5.82 
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Teachers were asked to rate secondary student proficiency in the standards in language 
arts and math.   The following graphs illustrate those results. 
 

 
 

 
The highest needs for secondary students in language arts was writing and in math the 
highest needs were math representation, communication, and integration with other 
fields of study. 
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The onsite interviews with staff from both the Shenandoah (JMU) and Westmoreland 
staff and parents identified the following targets to facilitate student graduation from high 
school: 
 
1.  ESL support for EL students at the secondary level.   
 
2. Assistance to overcome credit accrual issues 
 
3. Parent involvement activities 
 
4. Schedule tutors to meet with students after work 
 
 
Finally, MEP program staff and teachers were asked to identify strategies that have been 
effective to overcome barriers to retention and graduation.  
 

 
 
The most effective strategies to assist secondary migrant students to overcome barriers to 
graduation are: 
 

1. Parent involvement activities 
2. ESL support 
3. Tutoring 
4. Creation of an IEP 
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Concern 4:  We are concerned that there are potentially eligible migratory families in 
Virginia that have not been identified or recruited, as a result these children are not 
receiving the support from the MEP programs that can help them be successful in 
school.   
 
A survey of recruiters and MEP administrators was completed to identify issues related to 
the significant decrease in the migrant student count in Virginia recently.   Fifty-four 
percent of Virginia MEP programs have experienced a decrease in migrant student 
numbers with the remaining program maintaining similar numbers to the past.  
 

Eighty-five percent of recruiters and MEP administrators have attended training recently 
related to eligibility and sixty-nine percent attended training related to identification and 
recruitment strategies.   
 



Virginia Comprehensive Needs Assessment Summary Report 2024 26 

 
 
Seventy-seven percent of recruiters and MEP administrators speak the home language of 
families in the district.  Fifty-four percent have access to MSIX and thirty-eight 
percent use MSIX to look for families moving into the area.  Forty-six percent contact 
their migrant families more than once each year.  Thirty-one percent contact their 
families only once per year. 
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Sixty-nine percent have not completed an employer survey of their area in the past two 
years. 

 
 
 
The onsite interviews with staff from both the Shenandoah (JMU) and Westmoreland 
staff and parents identified the following issues related to identification and recruitment: 
 
1.  Language access beyond English and Spanish.   
 
2. More regular contacts with families  
 
3. Identification of eligible families statewide (beyond the boundaries of current 
programs.  
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Finally, MEP program staff and teachers were asked to identify strategies that have been 
effective to overcome barriers to identification and recruitment.  
 
 

 
 
 
 
The most effective identification and recruitment strategies identified by local program 
staff are: 
 

1. Visits to migrant employers 
2. Regular family visits 
3. Enhance recruiter connections to the community 
4. Parent involvement activities and events 
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Need for Additional Pre-School Services:   The U.S. Office of Migrant Education 
requires that all state migrant programs assess the needs of pre-school migrant students.   
 
Both the administrator/teacher survey and the parent survey asked stakeholders to rate 
pre-school students’ needs in Virginia.   The administrators and teachers ranked the 
need for additional readiness for school services 16th among 16 possible needs with a 
mean rating of only 4.65.    
 
Parents with pre-school children did rate the need for additional pre-school services very 
highly.  Of the total parent survey respondents (N = 39) there were 14 parents with pre-
school children (36%). 
 
 

 
 
 
 
As a result of the success of existing support and preschool programs the Virginia 
CNA committee has not chosen to focus concern statements for the needs assessment 
or service delivery on pre-school age migrant students.   
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Summary 
 
Based on the data analysis and CNA results, the following needs were identified as 
significant and having an impact on service delivery:  
 
A. The overall assessment of needs in relation to concern statement 1 (migrant 
students are not achieving proficiency in language arts) indicated:  
 

1.  The average migrant student had a mean score on 2.15 (Fail/Basic) on the state 
language arts assessment (i.e. significantly less than proficient). 
 
2.  The mean teacher rating for Priority-For-Service (PFS) student in language art was 
2.50 (Fail/Basic +) level. 
 
3.  The language arts areas of highest needs identified by teacher rating for all 
participants in the needs assessment are: LA3. Phonics & Spelling, LA4. Fluency and                                                      
LA5. Vocabulary.     
                                           
4.   The language arts areas of highest needs identified by teacher rating for PFS 
participants in the needs assessment are: LA4. Fluency, LA6. Comprehension and                                         
LA7. Writing.   This is unusual in that for PFS students the language arts needs are 
different than for other students.   
          
5.   The administrator and teacher survey indicated that the three highest needs for all 
migrant students related to language arts were: principles of language, vocabulary, and 
writing.   
 
6.   The top needs in reading identified by the Migrant Literacy reading screeners were 
primarily in the areas of reading comprehension, vocabulary, and phonemic 
awareness. 
 
7. To facilitate language arts proficiency the most effective strategies identified with the 
most frequency on the survey and in the data include: instruction targeting phonemic 
awareness and phonics, tutoring and instruction targeting vocabulary. 
 
 
In summary, across all data surveys and interviews the areas of highest needs in language 
arts were vocabulary, reading comprehension and writing.   For beginning readers 
phonemic awareness and phonics were high areas of need.   English language 
proficiency is also affecting language arts proficiency. 
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B   The overall assessment of needs in relation to concern statement 2 (migrant 
students are not achieving proficiency in math) indicated that the following needs 
were identified as significant and having an impact on service delivery: 
 

1. The average migrant student had a mean score on 2.28 (Fail/Basic) on the state math 
 assessment (i.e. moving toward proficient). 

 
2. The mean teacher rating for Priority-For-Service (PFS) student in math was 2.57  
(Fail/Basic plus) level. 
 
3.  The math areas of highest needs identified by teacher rating for all participants in the 
needs assessment are: M2. Mathematical Communication, M3. Mathematical Reasoning 
and M5. Mathematical Representation. 
                                           
4.   The math areas of highest needs identified by teacher rating for PFS participants in 
the needs assessment are: M2. Mathematical Communication, M3. Mathematical 
Reasoning and M5. Mathematical Representation. 
          
5.   The administrator and teacher survey indicated that the three highest needs for all 
migrant students related to math were: algebra readiness, data analysis and 
probability as well as number sense and basic operations.     
 
6.   The top needs in math identified by the Migrant Literacy math screeners were 
primarily in the areas of number sense, basic operations, and algebra readiness. 
 
7. To facilitate math proficiency the most effective strategies identified with the most 
frequency on the survey and in the data include:  instruction targeting math 
vocabulary for EL students, tutoring and Migrant Literacy NET screeners and 
tutorials. 
 
 
In summary, across all data surveys and interviews the areas of highest need in math were 
number sense, basic operations, and algebra readiness.  English language 
proficiency is also affecting math proficiency. 
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C.  The overall assessment of needs in relation to concern statement 3 (barriers to 
 school retention and graduation for migrant students) indicated that the following 
 needs were identified as significant and having an impact on service delivery: 
 
1. The mean state assessment score in language arts for secondary migrant students was 
2.3 (Fail/Basic) and the mean state assessment score in math for secondary migrant 
students was 2.6 (Fail/Basic). 
 
2. The administrator-teacher survey indicated that the key barriers to graduation for 
migrant students are:  vocabulary in reading, reading comprehension, writing and 
assistance with issues related to credit accrual and record transfer. 
 
3. The highest needs for secondary students, based on teacher ratings of proficiency in 
relation to the standards, in language arts include writing and in math include math 
representation, communication and integration with other fields of study. 
 
4. The onsite interviews with staff and parents identified the following targets to facilitate 
student graduation from high school: ESL support for EL students at the secondary 
level, assistance to overcome credit accrual issues, parent involvement activities and 
scheduling tutors to meet with students after work. 
 
5. Based on the Effective Strategies Survey of MEP staff the most effective strategies to 
assist secondary migrant students to overcome barriers to graduation are: parent 
involvement activities, ESL support, tutoring and creating IEPs for migrant 
students. 
 
 
 
In summary, the key academic barriers to graduation and retention identified are: 
targeting vocabulary and comprehension in reading, writing skills, math 
representations (e.g. number lines, graphs, and algebraic equations, etc.) and math 
communication (understanding math vocabulary, etc.).   Other key barriers include 
overcoming credit accrual issues and need for ESL support.  
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D. The overall assessment of needs in relation to concern statement 4 (improving 
identification and recruitment to ensure that all migrant students are identified to 
enable school success) indicated that the following needs were identified as 
significant and having an impact on service delivery: 
 
1. Fifty-four percent of Virginia MEP programs have experienced a decrease in migrant 
student numbers with the remaining program maintaining similar numbers to the past. 
 
2. Eighty-five percent of recruiters and MEP administrators have attended training 
recently related to eligibility and sixty-nine percent attended training related to 
identification and recruitment strategies.   
 
3.  Seventy-seven percent of recruiters and MEP administrators speak the home language 
of families in the district.   
 
4.  Fifty-four percent have access to MSIX and thirty-eight percent use MSIX to look 
for families moving into the area.   
 
5.  Forty-six percent contact their migrant families more than once each year.  Thirty-
one percent contact their families only once per year. 
 
6. Sixty-nine percent have not completed an employer survey of their area in the past 
two years. 
 
7. The onsite interviews with staff from both the Shenandoah (JMU) and Westmoreland 
staff and parents identified the following issues related to identification and recruitment: 
language access beyond English and Spanish, more regular contacts with families 
and identification of eligible families statewide (beyond the boundaries of current 
programs).  
 
8. The most effective identification and recruitment strategies identified by local program 
staff are: visits to migrant employers, regular family visits, enhance recruiter 
connections to the community and parent involvement activities and events. 
 
 
 
In summary, the key identification and recruitment needs revolve around decreasing MEP 
program numbers.  Some of these decreases are due to changes in qualifying employment 
availability (e.g. H2A workers without families, mechanization, etc.), however, there is a 
need to complete new employer surveys, enhance training for recruiters related to 
identification and recruitment strategies.  Additional key needs include more 
regular contact with families and exploration of other areas of the state for migrant 
families.  
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Conclusion 
 
This report is submitted to the State Migrant Director and the Virginia CNA Committee 
for review.  The purpose of this report is to provide the state and the CNA Committee 
with the data and analysis necessary to form recommendations regarding the service 
delivery plan for migrant education in the State of Virginia.  These recommendations 
should be used to formulate measurable program outcomes to meet the needs of priority 
for service migrant students (as required by the U.S. Office of Migrant Education).  The 
measurable outcomes (based on the comprehensive needs assessment and the 
recommendations) are to be used to evaluate the impact and effectiveness of the Virginia 
Migrant Education Program to meet the needs of migrant students.  The 
recommendations and measurable outcomes should be included in the Virginia Service 
Delivery Plan.  All migrant programs, nationally, will be evaluated using this continuous 
improvement system. 
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Statistics  
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