Exploring South Island	Comment by VITA Program: When selecting a text to use for instruction, it is important to determine a purpose for reading the passage. Setting the purpose will focus on either:
Identifying the skills that will be introduced or reviewed for reading comprehension and then ensuring the passage supports the identified skills; or
Selecting a passage and then determining the skills that could be introduced or reviewed throughout the reading. 
The purpose of this fiction text is to support the introduction and review of the skills: 
Predictions
Identify the narrator
Ask and answer questions	Comment by VITA Program: Before reading the story, ask students to predict what the story could be about based on the title. This will help to create engagement and connection to the reading.  Once the story has been read, return to the prediction and have students confirm and/or revise the prediction based on textual evidence. This will ensure comprehension of the passage and application of prediction.	Comment by VITA Program: Once the text has been selected, it is important to “set the stage” for students by giving them some background information and asking guiding questions. Examples for background information and guiding questions might include telling the students that the text is a work of fiction and asking what that means, discussing who/what the passage will be about, and giving some ideas of what to look for while reading this passage. 
Some guiding questions might be: 
Based on the title, what do you think this story might be about?
What could we listen for that will help us know who is telling the story?
What questions do you have that might be answered after reading about this place?
﻿﻿1 Ari picked up his camera from his desk. He turned on the power switch and checked the battery. All set, he determined. Then he carefully put the camera back in its bag. Ari’s family had just moved to the South Island of New Zealand. Dad worked as a ship captain, so they moved often. Whenever Ari’s family moved to a new place, they always spent a few days exploring.
2 “You ready to go, Ari?” Mom called. She and Dad were making sandwiches and hot chocolate for dinner. “We want to get to the harbor before sunset,” Mom said.
3 “Yes! I’m ready!” Ari said as he walked into the kitchen. “I can’t wait to take pictures of the penguins!”
4 Ari and his parents were going to the beach to watch little blue penguins come to shore. These small penguins had beautiful, blue-gray feathers. Ari had seen pictures of these cute birds but had never seen one for himself. He was so excited to see them up close!
5 The road to the harbor had many twists and turns. Everywhere Ari looked, there were rolling hills covered in thick, green grass. Flocks of sheep grazed in the fields.	Comment by VITA Program: After reading paragraph 5, ask students to describe the setting. Use their descriptions to ensure students understand setting, and notice any misunderstandings that might be clarified in the moment. While focusing on setting, students can also apply the skill of asking and answering questions about the text, which will further support the comprehension of the passage. 
A guiding question might be:
What is the setting of this story? How do you know?
6 “They look like cotton-ball clouds with legs!” Ari exclaimed, pointing to the sheep.
7 “They sure do,” Mom agreed with a smile.
8 Finally they arrived at the harbor. They parked the car and walked toward the people who were standing near the rocks.
9 “Are they here yet?” Dad asked a man with binoculars.
10 “Nope, not yet,” the man said. He continued peering through his lenses out to sea.
11 “Well, good,” Mom said. “We can eat dinner while we wait.”
12 Mom handed Dad and Ari their sandwiches. Dad poured three cups of hot chocolate. Ari took a bite of his sandwich and washed it down with a sip of hot chocolate.
13 “I’m so glad we live close to the ocean,” Ari said. “And I’m especially glad that . . .”
14 “Oh boy! They’re right there!” shouted the man with the binoculars. He pointed toward some rocks on the beach.
15 Ari quickly pulled out his camera. He tried to turn it on, but the screen was dark and lifeless. Ari felt his stomach sink to his ankles.
16 “Mom, Dad!” Ari said with a shaking voice. “I left my camera on! The battery is dead!” Ari’s eyes began to fill with pools of tears.
17 “Don’t worry, son,” Dad said. “Just enjoy the moment. The penguins come every night. We’ll just come back tomorrow to get pictures.”
18 But it won’t be the same, Ari thought as he slipped the camera back into the bag. I can’t enjoy the moment if I can’t take pictures!	Comment by VITA Program: Discuss the conflict and ask students to predict if Ari will enjoy seeing the penguins. Having students use textual evidence to answer this question will allow for the opportunity to apply what has been read in paragraphs 1-18. After reading the story, have students return to this prediction to confirm and/or revise based on the ending.
A guiding question might be:
Will Ari enjoy seeing the penguins? What details from the story help you make this prediction?
19 “Look at their shiny, blue feathers!” Mom said, nudging Ari with her elbow, trying to cheer him up.
20 Ari pushed up on tiptoe so he could see the penguins better. “The feathers are as blue as the ocean and sparkle like fish scales,” Ari said with a half-smile.	Comment by VITA Program: Discussing the descriptive language in this paragraph will allow for students to see how sensory words can be used to help the reader understand what the main character is seeing. Students might describe what the penguins look like and notice the characters’ reactions, which can lead students to draw conclusions about how Ari’s attitude is changing. Revisit predictions from paragraph 13.
Guiding questions might be:
What words does the author use to describe the penguins?
What details does the author include to show how Ari's attitude is changing?
Think about your prediction from before. Does it need to be revised?
21 Mom laughed. “Your words are even better than a picture, Ari. No picture could show feathers that sparkle like fish scales or sheep that look like clouds with legs!”
22 Ari had never thought of it that way. He leaned back against the rocks and took another sip of hot chocolate.
23 “It will be fun to take pictures tomorrow night,” Ari said. “But I think tonight when we get home, I’ll write a poem about our day.”
24 Dad put his arm on Ari’s shoulder. “I think that’s a perfect idea, son,” Dad said. “Just perfect.”	Comment by VITA Program: After reading the passage, ask students about the narrator of the story and how they know. This will ensure students understand that the narrator is who tells the story and this narrator is not a named character in the story. 
A guiding question might be:
Who was the narrator of the story? How do you know?	Comment by VITA Program: To support comprehension and monitor the skills addressed, ask follow up questions about the text. This will also help determine next steps for instruction.
Some guiding questions might be:
Which paragraph explains why Ari takes pictures?
What picture could be added to the passage and why?
Which paragraph shows that Ari understood why not having a camera was not going to ruin the experience?
Which paragraph would benefit from extra details and why?


An Ocean Farm	Comment by VITA Program: When selecting a text to use for instruction, it is important to determine a purpose for reading the passage. Setting the purpose will focus on either:
Identifying the skills that will be introduced or reviewed for reading comprehension and then ensuring the passage supports the identified skills; or
Selecting a passage and then determining the skills that could be introduced or reviewed throughout the reading.
The purpose of this nonfiction text is to support the introduction and review of the skills: 
Text Features
Inference
Main Idea	Comment by VITA Program: Once the text has been selected, it is important to “set the stage” for students by giving them some background information and asking guiding questions. Examples for background information and guiding questions might include telling the students that the text is a work of nonfiction and asking what that means, discussing who/what the passage will be about, and giving some ideas of what to look for while reading this passage. 
Some guiding questions might be: 
Preview the text features. What can you predict this passage might be about based on the text features?
1 Kelp is a type of seaweed. It is a curly brown plant that grows in oceans around the world. Today more people are discovering how useful kelp can be.
An Underwater Plant
2 Kelp’s slippery leaves smell salty and contain pockets that are full of air. This air causes the heavy leaves to float toward the surface of the water. The leaves gather light from the sun for the kelp to make its food.
3 The kelp must receive sunlight to live, but it has few other needs. It grows well in cool waters. The water must be clear. This allows the sunlight to reach the kelp as it begins to grow on the ocean floor. Then the kelp grows quickly. In fact, giant kelp can grow about two feet in one day!
Kelp Farming
4 Kelp makes an excellent crop, since it requires little daily care. The country of Japan has farmed kelp in its seas for hundreds of years. Now other countries are beginning to	Comment by VITA Program: After reading paragraph 4, ask students to infer why other countries are beginning to follow Japan’s example by beginning to farm kelp. This will allow students the opportunity to apply what was read in paragraphs 2-4. 
A guiding question might be:
What inference can you make about why other countries are beginning to follow Japan's example for farming kelp? What details from the text helped you make that inference?
follow Japan’s example.

5 Some people grow kelp in a way called the off-bottom method. Farmers find shallow, sandy areas where kelp will grow. They place two posts in the sand several yards away from each other. Next, they tie a rope between the posts. Finally, they tie the kelp seedlings to the rope.
6 The seedlings begin to grow into large amounts of kelp. These seedlings live without any extra care and will grow throughout the winter. By spring, farmers will gather a full crop to sell.
Food from Kelp
7 Farmers sell kelp to food companies. The companies use the kelp to produce fish food. Sometimes they make food out of the kelp for other plants. Kelp has also been sold to restaurants in different parts of the world. However, kelp is not yet a popular food in most of the United States. Restaurants are encouraging people to taste kelp. Cooks use the leafy plant in soups and salads. Stores sell crunchy kelp snacks too. Some scientists think that eating kelp might help fight off diseases. Farmers hope the desire for this food will grow over time.	Comment by VITA Program: Asking students to infer ways that kelp could become more popular in the United States will provide students an opportunity to apply what has been read in the article and use it in a critical thinking real-world example.
Some guiding questions might be:
What can you infer about why kelp is not a popular food in the United States? 
Based on what you have read, what could the United States do to make kelp a more popular food?
The Ocean’s Friend	Comment by VITA Program: Reading any of the paragraphs found under a heading will allow for students to identify a text feature and the purpose of the text feature.  Identifying the purpose of the heading will also support the skill of main idea for that section of text. 
A guiding question might be:
What is the main idea of this section? What details support the main idea of this section?
What would be another good heading for this section?
8 Scientists believe that kelp farms offer a benefit for animal and plant life. The growing kelp keeps the oceans healthy by cleaning the water. It takes harmful gases out of the water and puts helpful gases back in.
9 The leafy kelp farms also provide sea animals some protection. The animals can find a place to hide when an enemy is chasing them. Fish and snails eat kelp too.
10 People everywhere can thank kelp farmers for their work in growing such an important and useful plant. For all living things, kelp farming is a great idea!	Comment by VITA Program: Once the article has been read, ask students to infer why the author wrote the article, identify the main idea of the passage, and explain if any additional text features could be added to the passage. This will allow students to apply the skills and base their answers on textual evidence, and it will provide information about student comprehension of the passage. 
Some guiding questions might be:
What details from the passage support the idea that kelp farming is a great idea for all living things?
What is the main idea of this passage? What details from the passage help you determine the main idea?
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