Meaningful IEP Meetings Transcript

1.1 Title Slide

Meaningful IEP Meetings: How to Build Relationships and Ensure Results 
1.2 Slide 1

During an Individualized Education Program or IEP meeting, each member chooses their focus for participation. One choice is to focus on the student, building relationships, and providing access to curriculum for student success.  Another choice is to focus on checking boxes or paperwork, the speed of the meeting, and the allowance of emotionally charged decisions.  What is your focus for the meeting?

1.3 Slide 1

We choose to be members of IEP meetings that build relationships, foster student support, and promote a positive difference to all members. We choose to encourage open and trusting relationships, increased involvement with our students, and focus on services and supports that will promote student access to curriculum and overall success.

1.4 Untitled Slide

An IEP meeting is much more than a block of time on your weekly calendar.  For many parents it may be the only opportunity they have to share information about their child with so many knowledgeable educators in the room.  The IEP meeting provides participants with an opportunity to hear multiple perspectives regarding a student’s learning.  A meaningful IEP meeting increases a student’s success in school and achievement of post-secondary goals due to appropriate, data driven choices regarding services and supports.  The meeting process also fosters communication and relationships with parents, as well as enhances personal involvement and commitment between teachers, families, and the student. It is dedicated time to supporting a student’s individual needs and talents.  
1.5 Untitled Slide

This course will address the basics of IEPs and legal requirements, skills and competencies of an effective IEP team member, member roles and responsibilities, the components of an IEP meeting, and a self-assessment tool to evaluate IEP processes and results.
2.1 Slide 2

Let’s begin with the basics. Review this timeline that presents the legal, ethical and educational reasons for individualized education programs.
2.2 Slide 2

In summary these are three common terms that each IEP meeting committee should be familiar with and understand. Click each term to learn more.
2.3 Untitled Slide

The members of an IEP Team Meeting consist of the parent, the student when applicable, the local education agency representative, at least one special education teacher, at least one general education teacher, the evaluator when applicable, a related service provider when applicable, and other persons as appropriate. Click the icon next to each team member to review guidelines for IEP meeting attendance.
2.4 Slide 2

During IEP discussions, it is important to keep focus on the student and how the student’s disability impacts his or her learning. Disabilities, while a natural part of the human condition, manifest differently for each student.  Every student with a disability has their own personality, strengths, and areas of need.  Consider how we can choose to put students first in our discussions and language.  For example, instead of saying “the learning-disabled student,” our language should reflect the student first. Our language matters because it defines a student, who they are, and what they are about.  We can support a student’s self-esteem by calling attention to strengths.  Defining a student by the disability also creates low expectations from the teacher and the student.

2.5 Untitled Slide

There are some important characteristics for any IEP team member. Each person in an IEP team meeting brings expertise and knowledge of the student, his or her learning, and curriculum.  Being able to respect this knowledge and expertise is also important for an effective meeting.  We strive to honor everyone's time by being on time and ending on time, although it is also important to demonstrate patience by listening to each team members and allowing their voice to be heard. 
2.6 Slide 6

There are six underlying processes of an effective IEP team meeting.  Select each number to learn more.
2.7 Untitled Slide

The three phases of IEP meetings are preparation, implementation and follow-up.  Preparation is what we do before the meeting. It is necessary to prepare information, gather information, and inform participants including parents about the proposed decisions for that meeting.  During the meeting, all participants share information pertinent to the student’s specially designed instruction and ability to participate in the educational process.  Once the meeting is complete, there is still work to be done. This is when we implement goals and objectives, support the student’s identified needs, and monitor the student’s progress. 
3.1 Slide 1

During Component 1, you reviewed basic guidelines for IEP team member participation. Select each IEP team member for a comprehensive look at their contributions and responsibilities during the IEP meeting.

3.2 Parent Role

The parent's role is to share information about their child strengths and areas of need within the home and community setting. A parent can also provide background information about a child's medical history, family history, and development. There may also be information regarding family changes and or medical changes for their child.  All of this information is vital to developing a quality IEP that addresses a student’s needs.  Parents should also be an active member of the meeting to advocate for their child and their child's needs. Parents may also have questions during an IEP meeting or need clarifying information.  It can be an intimidating process to speak in front of so many people.  All efforts should be made to ensure the parent feels comfortable and is actively participate in the meeting.   
3.3 Student Role

When appropriate a student should be a part of the IEP meeting in order to share personal learning experiences, areas of strength, subjects he or she enjoys, as well as personal areas of need. Once a child reaches the age of 14, he or she should be invited to participate however attendance is not required.  Once a student reaches the age of 16 the IEP team must address transition out of school and post-secondary goals. Student participation and personal information can be vital to the team decisions.  A student should also be their own self advocate, ensuring that the necessary and needed supports are provided. The student’s role involves sharing information, asking questions, and clarifying information as needed. 
3.4 LEA Representative

The principal is often appointed as the local education agency representative although it could be a lead teacher or other administrator. The principal must be qualified to provide or supervise the provision of specially designed instruction to meet the needs of any student. The principal must also be knowledgeable about general education curriculum and the availability of resources within the school division. The principal facilitates the IEP meeting as well as reinforces meeting norms. The principal must also ensure compliance with local division policies and procedures as well as IDEA requirements and FAPE.  The principal may answer questions regarding any of this information as well as clarify information for all members of the committee.  
3.5 General Education Teacher

The role of the general education teacher is to represent knowledge and understanding of curriculum and educational standards. The general education teacher should assist with planning the course of study for the student, providing instructional strategies which promote student learning, share knowledge about curriculum goals and lesson planning, and be able to share specific examples of how a student learns in a given subject area. Being able to provide information regarding how a student learns best and the instructional practices which supports student learning is critical for planning a student’s specially designed instruction.  Lastly, the general education teacher should answer questions and clarify information for any member of the IEP committee.
3.6 Other Personnel

In the case of an initial evaluation, three-year reevaluation, or request for additional evaluation, there must be an evaluator present at the IEP team meeting. The role of the evaluator is to provide information regarding cognitive and academic testing results and how those results will impact the student’s learning. The evaluator is most knowledgeable about the assessment tools utilized as well as the impact on a student’s learning. Other people may be invited at the discretion of the parent or the school personnel based on their knowledge and expertise regarding the student.  A representative of any participating agency may also be invited when secondary transition services are being considered.
3.7 Special Education Teacher

The special education teacher provides information on the student’s strengths, areas of need, and academic performance. The special education teacher provides information specific to disabilities in general as well as how a student’s disability manifests in academic performance.  The special education teacher is knowledgeable about how to differentiate instruction in order to meet a student's needs, what strategies are beneficial to that student, what accommodations and modifications are required for that student, and how a student's disability affects their academic performance. The special education teacher is also able to provide information and ideas on how a student learning can be supported in all subject areas and settings within the school. The special education teacher may recognize the need for related services to support the special education services.  This may be support from a speech language pathologist, occupational therapist, or physical therapist. The special education teacher is also the person that will ensure appropriate vocational skills based on student assessment and interest. The special education teacher may also provide information for the transition planning and process.
3.8 Drag-and-Drop 1

Review what you learned in this component. Match each statement to the correct IEP team member.

3.13 Untitled Slide

Download this expanded checklist for additional information about planning and preparing for the IEP meeting. It lists possible participating members that should be invited and reminders for meeting location and room arrangements. This checklist is also a good way to ensure compliance has been met with reminders for providing parents an invitation and their procedural safeguards.
4.1 Slide 1

This is a list of possible IEP meeting components. At the beginning of the meeting, members should introduce themselves, state their position and how it relates to the student.  The purpose of the meeting should be shared and review meeting norms conducted.  If an evaluation was conducted, the results should be reported and questions answered. Next the student’s present levels of academic achievement and functional performance should be reviewed and transition planning if applicable.  Then, goals and objectives are reviewed along with least restrictive environment and any state or division assessments and accommodations.  

After the schedule of services is reviewed, there should be time for additional questions or comments from the parents or team members. It should be noted that parents and or school representatives may ask questions throughout the entire meeting and clarify for information. 

Procedural safeguards are provided and the prior written notice is given to the parent.  And finally, parent provides consent for services to begin, assurances are read, and team members sign in agreement or disagreement.  One designated person should be taking notes or deliberations regarding the discussions during the meeting. It is important that prior to giving parental consent to initiate the IEP that the team clarifies that there are no other questions or comments from parents or other school representatives. Additional items found within the IEP paperwork that are not listed in this agenda include assistive technology, supplementary Aids and services, ESY, Transition, and Transportation. 

4.2 Slide 2

Everyone should have the opportunity to introduce themselves and greet other members of the team. It is also best practice for each member to share their role in supporting the student. The person leading the meeting should define the purpose of the IEP team meeting and review meeting norms. It is also important to review student identifying information and any previous special education dates such as the last annual IEP meeting.

4.3 Untitled Slide

A thirty-day timeline applies to the development of the IEP following the initial eligibility determination as well as to the development of an IEP following a re-evaluation and eligibility process.  A link to the Virginia Department of Education is listed for more information.
4.4 Untitled Slide

The present levels of academic achievement and functional performance provide a baseline of information for a student's current academic and functional performance. This information is reported based on the subject area, behavioral information, and communication.  This information describes how the disability affects the student's involvement and progress in the general curriculum by identifying the students' strengths and areas of need. It is important to have multiple sources of information as well as summative and formative assessment sources. This information may also provide strategies and supports that assist a student in accessing the curriculum and making progress in their learning.
4.5 Slide 11

Information for the PLOP can be gathered by answering these seven questions.
4.6 Untitled Slide

The annual goals and objectives are a statement of measurable, annual goals including academic and functional goals designed to meet the child's needs which result from the child's disability and how the disability affects a student’s access and progress in the general education curriculum. Annual goals and objectives should contain five parts: who, time frame, condition, behavior or skill, and criteria. Goals and objectives should always link to a state standard. And address information from the present levels of academic and functional performance. Beware of repeat offenders within the goals and objectives. If a student is unable to master a goal or objective it is important to address the reason why. Simply rewriting the goal for another annual IEP year does not mean a student will master that goal. 
4.7 Untitled Slide

This is a great tool for defining and documenting the responsibility of implementing goals and objectives for students. This form specifically designates important questions, such as who will be doing what, when it needs to happen, with what supports, and over how much time.
4.8 Untitled Slide

At the time the IEP is developed, it must be specified and documented how the student’s progress toward each annual goal will be measured including what will be monitored, who will monitor it, when it will be monitored, where the monitoring will be conducted and how the data will be reported.  How a student progresses towards meeting their annual goals and objectives is reported on the same schedule as non-disabled peers.  Progress must be measurable and provided to the parents in writing. 
4.9 Untitled Slide

State and district testing a state must ensure that all children with disabilities are included in all general state and division wide assessment programs with appropriate combinations any alternate assessments if and when necessary, as indicated by their IEP’s. The IEP committee determines what accommodations may be required.  Decisions are based on student-by-student, assessment-by-assessment, subject-by-subject, and year-by-year basis. 
4.10 The Importance of Flexible Grouping Menu

Accommodations and Modifications are two very different instructional ways to support students with disabilities.  An accommodation is a change made to the teaching or testing procedures in order to provide students with access to information.  Accommodations create an equal opportunity for students with disabilities to demonstrate their knowledge and skills.  There is no change in the content when using an accommodation, it is only a change in the HOW.   We can accommodate for any student.  For example, a student may use text to speech to listen to a reading assignment. Modifications are curricular decisions. They are a change in what the student is expected to learn.  The subject area stays the same as the rest of the class however there are alternate Virginia Essentialized Standards of Learning being utilized for instruction.  It is a change to the WHAT a student is learning.  Remember only an IEP committee can approve curricular modifications.  For example, a student may complete a science assignment using questions from an aligned standard rather than grade level standards. 
4.11 Slide 2

This schedule of services is a projected date for services to begin and end.  It also provides the anticipated frequency and amount of services, the duration of services, and the location of those services.  The type of service is also defined and the selected role of who will be providing those services. It is important for the schedule of services to be written clearly for all providers and parents to understand exactly the services being provided.  The who, when and where for any special education services.
4.12 Untitled Slide

The Least Restrictive Environment or LRE is defined as the maximum extent appropriate that a student with a disability is educated with other students who are non-disabled.  Special classes, separate schooling, or other removal of children with disabilities from the regular educational environment occurs only if the nature and severity of the disability is such that the education in regular classes with the use of supplementary aids and services cannot be achieved satisfactorily. LRE describes the extent to which a student will participate with non-disabled peers in the general education setting. Placement should not consist of one single service delivery model as a continuum of services should be considered. Placement is based on student needs and should never be predetermined.  
4.13 Slide 16

Related services transportation and such developmental corrective and other supportive services are required to assist a child with a disability to benefit from special education. A complete list is available for you here.

4.14 Group C

Other possible components that could be discussed within an IEP meeting include transition services, a behavior intervention plan and assistive technology. Click each term to learn more.
4.15 Untitled Slide

The closing of an IEP meeting may consist of a review of any additional comments, questions or concerns from the parents and or other members, a review of deliberations from the meeting to ensure accuracy, ensuring the parent has prior written notice as well as a copy of Procedural Safeguards, obtaining consent from the parent for initial placement or to begin services and for an evaluation.
5.1 Slide 11

While a student’s IEP is being implemented over the course of a school year, progress reports are reported and provided to the parent.  How a student progresses towards meeting their annual goals and objectives is reported on the same schedule as non-disabled peers.  Progress reports should provide the information determined during the IEP.

5.2 Slide 9

Progress can be measured in many ways. Direct measures include those that involve scorable or referenced information such as a curriculum-based assessment, benchmarks, or teacher made checklist.  Indirect measures include sources such as student’s self-monitoring, rubrics, accuracy rating, or any other informal piece of information. Authentic measures look at progress monitoring using measures that further the students’ progress, such as antidotal records, conferences, and portfolios.  It is best practice to have multiple sources to measure student progress.
5.3 Untitled Slide

Now that the IEP meeting is complete and we are actively implementing the IEP, it is time to look at our effectiveness and efficiency.  The following self-assessment framework involves several different parts that all play a role and are equally important.  They are: strong administrative support, role clarity for all members, collaborative norms and skills, quality time for collaboration and planning, staff competency with standard based IEP's, parents as active and informed partners, practices that are aligned with the division policy, and effective meeting leading. 
5.4 Untitled Slide

Download this self-assessment checklist to review indicators for each of these areas. Take a moment to review and reflect on the level of implementation in your school IEP team meetings.  Be sure to answer each one honestly with specific examples in mind.  Each checklist provides a scoring system.  What area does your team need to address?
