Frederick Carder, Artist in Glass	Comment by VITA Program: When selecting a text to use for instruction, it is important to determine a purpose for reading the passage. Setting the purpose will focus on either:
Identifying the skills that will be introduced or reviewed for reading comprehension and then ensuring the passage supports the identified skills; or
Selecting a passage and then determining the skills that could be introduced or reviewed throughout the reading. 
The purpose of this nonfiction text is to support the introduction and review of the skills:
Summarizing
Application of information in written or other formats
Comparing and contrasting ideas within and between texts	Comment by VITA Program: Once the text has been selected, it is important to “set the stage” for students by giving them some background information and asking guiding questions. Consider telling the student that they are getting ready to read a nonfiction passage and who/what the passage is about, discussing what is known about nonfiction, and giving students some ideas of what to look for while reading this passage. 
A guiding question might be:
What information should we look for to determine who Frederick Carder was and what he accomplished?
1 An artist does not always use a painter’s brush or a sculptor’s blade. Frederick Carder is remembered today as one of the world’s greatest artists, but he did not use paint and canvas or chisel and stone. His chosen medium was glass. In seven decades as a productive artist, Carder produced thousands of remarkable works of art with this fragile material. Carder combined a historian’s perspective with an artist’s sensibility to create stunning works of brilliant shape and color.
2 Frederick Carder was born in 1863 in Staffordshire, England, to a family with a long history of producing pottery and glass. Carder took up the skill as a young man, and his first artistic efforts involved sculpting clay and carving figures on stone. Working as an apprentice at Stevens & Williams glass company in the 1880s, he began experimenting with cutting glass. He would design a glass vessel, such as a vase, and then carve and polish simple designs into it. Although the company mostly produced clear glass, Carder used bright reds, greens, blues, and yellows in his designs. Doubting that Carder’s experiments would sell, the firm was surprised by the immediate demand for Carder’s elegant, colorful vases.	Comment by VITA Program: After reading paragraph 2, ask students to summarize Carder’s early life to ensure comprehension of the paragraph and accuracy with the skill.	Comment by VITA Program: A guiding question might be:
In two sentences, summarize what you have read so far about Frederick Carder.
3 Having proved his decorative works would sell, Carder began experimenting with more elaborate pieces. These pieces combined Carder’s interests in glass and sculpture. As a teenager, Carder had been enthralled by a picture of the Portland Vase, a dark cobalt blue and white masterpiece carved in the first century. Some of his more complicated works were inspired by vases like this from ancient Greece and Rome. Wanting to re-create this style, Carder would begin by making a plain vase with a dark background. Over the background he would outline in white a scene from ancient Greek or Roman culture. Next, he would carve the white portion of the vase by hand to create a cameo, a delicate picture that appears to rise out of the vase itself. One famous example of this type was his Cupid and Psyche. Made of dark amethyst, this vase featured intricate raised carvings of the mythological Cupid and Psyche frozen in time like a snapshot.	Comment by VITA Program: After reading this section from paragraph 3, have students discuss the importance of why these details were included. Additionally, using these details to model how to create a summary would support understanding of the skill. 	Comment by VITA Program: A guiding question might be:
In one sentence, explain how Carder's work was inspired by Ancient Greece and Rome.
4 In 1903 he moved to America to work in the Steuben Glass Works in Corning, New York. From the very beginning, Carder combined the efficiency of mass-produced glass with the quality of glassware carved by a single artisan. He would create the designs then supervise apprentices while they did the carving and polishing. Using this method, Carder could produce many pieces of “art glass” in mass quantity. From 1903 to 1932 he designed more than 8,000 distinct pieces of glassware.

5 Carder carefully supervised the entire process of creating the art glass. First “blanks” were made by pouring hot glass into a mold. Then his employees painstakingly carved diamond shapes, sunbursts, and many other detailed designs into vases, lampshades, bowls, jars, or even candlesticks. By all accounts, Carder maintained very high standards throughout his career. He was a demanding supervisor, known also for his colorful, mischievous personality. No imperfect pieces escaped from Carder’s studio. A vase with a flaw would be smashed onto the floor.	Comment by VITA Program: This section of paragraph 5 provides an opportunity to discuss with students how ideas within a text can be compared and contrasted. Paragraph 3 provided details focused on how Carder first began creating his pieces, while paragraph 5 shows how his process had changed. Allowing students to compare and contrast how Carder’s process has evolved over time will help to aid in comprehension of the article and application of the skill.	Comment by VITA Program: A guiding question might be:
How has Carder's creative process evolved over time?
6 Carder’s artistic vision also expanded into an exploration of new colors and finishes. Inspired by ancient Roman glass, he experimented with ways of re-creating the unique color and sheen by adding different chemicals to the glass while it was being made. His most famous creation was his Aurene glass that he patented in 1904. Carder found that tin chloride would produce a lustrous golden hue when sprayed onto hot glass and then exposed to flame. He derived the name Aurene from the chemical symbol for gold, Au. The next year he patented a color called Blue Aurene, which is made by adding the element cobalt to the process. Both were tremendous successes. While at the Steuben Glass Works, Carder seemingly produced every color of the spectrum; in fact, he created more than 140 distinct colors.	Comment by VITA Program: This details about Aurene glass supports an opportunity to discuss how information from this passage could be applied in other formats. A report on Aurene glass would be an extension of this article for use of information in an alternate written format.
7 During World War I, glass companies shifted their production away from ornamental tableware and art glass. Instead, the Steuben Glass Company began producing essentials like sheet glass, light bulbs, and glass tubing. During the war, Carder closed his art glass studio, but he remained a manager at the company. He never stopped dreaming of using glass both artistically and functionally, though. Carder, always experimenting, turned his attention to architectural glass designs. Monumental glass panels of his creation can be seen today in Rockefeller Center and the Empire State Building in New York City.
8 Carder continued working until the age of 96, when he retired to paint and garden. He lived to be 100 years old. As an artist, Frederick Carder saw glass as a material of infinite possibility. By heating it, he could bend and shape it. By carving it, he could sculpt it like marble. By studying ancient examples, he could develop vibrant colors and techniques. Today, museums such as the Corning Museum of Glass feature Frederick Carder’s masterpieces alongside the ancient vases that first stirred his artistry.	Comment by VITA Program: This statement will help support the skill of comparing and contrasting ideas within and between texts. Discussion can focus on how this statement has or has not been proven throughout the piece. Students will need to compare and contrast details from the passage to support their position. This discussion will also ensure students have understood what was read and allow for opportunities to address additional skills such as inference, summary and details, main idea, etc.  
A guiding question might be: 
What details support the idea that Carder saw glass as "a material of infinite possibility"?	Comment by VITA Program: After reading the article, having students create a summary about Carder will help to ensure application of the skill with larger amounts of text. Summaries should be concise, with only necessary supporting details included.


Stampede	Comment by VITA Program: When selecting a text to use for instruction, it is important to determine a purpose for reading the passage. Setting the purpose will focus on either:
Identifying the skills that will be introduced or reviewed for reading comprehension and then ensuring the passage supports the identified skills; or
Selecting a passage and then determining the skills that could be introduced or reviewed throughout the reading. 
The purpose of this poem is to support the introduction and review of the skills:
Inference
Symbols and figurative language	Comment by VITA Program: Once the text has been selected, it is important to “set the stage” for students by giving them some background information and asking guiding questions. Consider telling the student that they are getting ready to read a poem and who/what the text is about, discussing what is known about poetry, and giving them some ideas of what to look for while reading this passage. 
Some guiding questions might be: 
What can we predict about this poem based on the title?
Our class follows the guide around the gallery
Then turns the corner into the next space.
The walls are blanketed with paintings:	Comment by VITA Program: Based on the author’s word choice describing the frames and clothing, students can infer how the speaker feels about the pictures being viewed on the walls.
A guiding question might be:
How does the imagery help to reveal the speakers feelings about the art?
Fancy gold frames of gilded wood containing
Portraits of people dressed in fussy clothes.
 
We turn another corner. Sam, Jamal, and Brett
Stop stock-still in front of me. We pile up.	Comment by VITA Program: Addressing the use of figurative language in this line and discussing the purpose of the repeated S sound will help ensure students understand how figurative language can impact the author’s tone in a passage.
A guiding question might be:
What figurative language is used here? How does it affect the rhythm of the poem? How does it affect the tone?
Then I see why. One huge, vast canvas called
Stampede.	Comment by VITA Program: Once the title of the painting has been revealed, have students infer why this painting was titled “Stampede” to ensure they understand what was read. Additionally, return to the title of the painting after reading the poem to ensure students understood the poem and that they are able to apply details from what was read to support their inference. 
A guiding question might be:
What can be inferred about the painting's title based on the details read so far?
White-faced cattle, their horns pointed,
Seem to lunge toward us out of the frame.
 
“Run!” I say aloud. “They’re coming right at us!”
Sam laughs. There is no more of the hushed silence
That we felt in the other rooms. Horse hooves thunder.
Cowboys powdered in dust wave their hats and yell.
I cautiously walk closer to feel the tumult for myself.
 
The colors are as loud as the horses, cowboys, and cattle—	Comment by VITA Program: Discussing the figurative language in this line allows for understanding of how the figurative language gives a vivid description of the colors within the painting.
A guiding question might be:
What figurative language is used to describe the painting? What is the effect of this description?
A golden brown palomino,
A pinto pony of black and white marble,
Cattle shadowed dark as night
Against an orange sun.
Cowboys’ gray and weathered faces
Between rumpled hats and red bandannas.
Green cactus, purple grasses.
 
The docent1 details the enormous size of the canvas.
Still, that does not explain its dynamic power.
How did the artist capture this energy? I imagine	Comment by VITA Program: Having students answer the question raised in stanza 4 will help them apply the skills of making inferences and comparing and contrasting details within a passage. When students pull from previously discussed details, such as the colors of the painting, they may demonstrate comprehension and the ability to apply the skills. 
Guiding questions might be:
How does this question impact the tone of the poem? 
How has the speaker's reaction to the painting changed throughout the poem?
The painter is a cowboy, a brush for a lasso, riding
Stampeding cows into the corral of the frame.
Capturing for a moment the movement
Of the beasts.
 
My class leaves reluctantly. Like me,	Comment by VITA Program: After reading the poem, discussing what the article and poem have in common will support the application of comparing and contrasting ideas between texts. Understanding that both passages focus on art, the different processes that the artist goes through, etc. will determine if students understood the texts, including the author’s purpose, and it will allow for additional opportunities to introduce and review various skills.
Some  guiding questions might be:
Do you think "Stampede" is a good title for this poem? Why or why not?
Compare and contrast the impact of art on Frederick Carder and the speaker in the poem. What similarities and differences do you notice?
What have you learned about art in both texts?
They glance over their shoulders as we depart.	Comment by VITA Program: The figurative language in the last stanza allows for students to apply what has been read and understand the purpose of including this language in the poem. By focusing on how the figurative language brings the painting to life, it supports the descriptions throughout the poem and why the painting was titled “Stampede.”
Is it that they half expect the stampede to follow,
Trailing after us through the museum, onto the streets,
Into the bus, and home to our school?
1docent – a lecturer or tour guide in a museum
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